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PART | - ELIGIBILITY CERTIFICATION 12CT3

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12072

All data arethe most recent year available.
DISTRICT

1. Number of schools in the distr 11 Elementary schools (includes&-
(per district designation): ____ 3 Middle/Junior high schools
2 High schools
0 K-12 schools
16 Total schools in district

2. District per-pupil expenditure: 1437¢
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of years the principal has been in her/bgtipn at this schoc 8

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 27 15 42 7 0 0 0

1 26 26 52 8 0 0 0

2 17 26 43 9 0 0 0

3 20 22 42 10 0 0 0

4 26 32 58 11 0 0 0

5 24 30 54 12 0 0 0

Total in Applying School: 291



12CT3

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

6 % Asian

2 % Black or African American

5 % Hispanic or Latino
0 % Native Hawaiian or @er Pacific Islande

86 % White

1 9% Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Registeprovides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 1%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 2
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 1
until the end of the school year.

(3) Total of all transferred students [sum of
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.01
divided by total students in row (4). T

(6) Amount in row (5) multiplied by 100. 1

3

291

8. Percent of English Language Learners in the school1%
Total number of ELL students in the school: 0
Number of non-English languages represented: 1
Specify non-English languages:

Spanish



12CT3

9. Percent of students eligible for free/reduced-priceals: 1%
Total number of students who qualify: 2

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 13%
Total number of students served: 39

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

10 Autism 0 Orthopedic Impairment

0 Deafness 3 Other Health Impaired

0 Deaf-Blindness 8 Specific Learning Disability

0 Emotional Disturbance 17 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

1 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:

Number of Staff
Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 15 0
Resource teachers/specialists
(e.g., reading specialist, media specialist, arsimPE teachers, et 20 7
Paraprofessionals 14 0
Support staff
(e.g., school secretaries, custodians, cafeteti@saetc.) 3 0
Total number 53 7

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 191




12CT3

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 96% 96% 96%» 96% 97%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12CT3

Timothy Dwight Elementary School is a welcoming eoumity of students, staff, and parents who value
learning, cultivate curiosity and kindness, angbiresone another daily. Part of our mission hastiee
foster an awareness of our greater community amevtirld, and to inspire and engage students in
humanitarian pursuits. Our school houses a magogtam for children with autism and other learning
disabilities. We also participate in Open Cho&state program that allows students from the
neighboring urban district to enroll in our scho®hese programs increase the diversity of Timothy
Dwight's student population. The smallest of theffeld School District’s eleven elementary sclsyol
Timothy Dwight distinguishes itself by “thinkingdpi’ and continually striving to improve our prags
each and every day.

The credo, “We are all teachers, we are all leafriera core value of our school. The custodiae, th
school secretary, the kitchen staff, and everytadwur building are teachers of children. We'veated

a unigue atmosphere where the children feel a geragnse of ownership of their school experierge, a
evidenced by the confidence and ease with whichd¢hery themselves throughout the building and the
authentic relationships that they have with staff faculty. The warm, congenial atmosphere, however
does not deter from an environment of intellectigdr. Expectations are high and learning tasks are
carefully designed to allow students opportuniteesxplore, discuss, confer, and construct theim ow
knowledge. We strive to provide every learner wiith opportunity to stretch and to experience swcces
Timothy Dwight students know that their “big ideas® valued and that the staff will support the
realization of their dreams.

The Student Support Center (SSC), a program fédreim with autism, provides our students with the
daily opportunity to develop understanding and cassjon for peers that learn differently or need
substantial support in the classroom. Each and/edagr, our students at Timothy Dwight partner, play
include, and celebrate our learners with speciatlaeFor example, we currently have a first grade
student who was born with Spinal Muscular Atrop8W@A). Since kindergarten, he has participated in
school via Skyping, monthly visits to his classro@nd home visits by his teacher. He is bedriddeh a
communicates with his classmates by utilizing hyg@vox and his eyes. His classmates look forward to
his visits via Skype and when he comes to classliogerson.

Our staff has worked to raise the students’ workdwand their consciousness of the role we can each
play in making our world a better, kinder placeg &mdevelop a mindset of giving help where andmwhe
it is needed. We have a sister-school relationsfitip Waltersville Elementary School in Bridgepaat,

low socioeconomic neighboring city school. Our stuidcouncil organizes coat drives each year for
Waltersville and Timothy Dwight staff and familisponsor Waltersville families by providing their
children with holiday gifts and necessities. Outirerschool contributes toiletries, canned food] an
meals to Operation Hope, a local homeless sh8tadents have made blankets for soldiers, raised
money for Heifer International, the Red Cross, SheeChildren, and have participated in Jump Rope f
Heart.

Collaboration on every level has been key to oacsss. We are proud that Timothy Dwight School is a
living example of the words of Helen Keller, “Alomé can do so little; together we can do so much.”



PART IV - INDICATORS OF ACADEMIC SUCCESS 12CT3

1. Assessment Results;

A. The Connecticut Mastery Test (CMT) is the standeskssment administered to students in grades 3,
4, and 5 at Timothy Dwight School. The CMT assessagents in the following content areas: reading,
mathematics, writing, and science (Grade 5). Foh eantent area of mathematics, reading, and \gritin
there are five performance levels. The performaeeels are as follows: Level 1 indicates Below Basi
performance; Level 2 indicates Basic performanewel 3 indicates Proficient performance; Level 4
indicates Goal performance; Lastly, Level 5 indisafdvanced performance. In Fairfield, the level of
performance that is considered to be acceptahle ¢ school standards is Level 4, which indicates
Goal. The district strives to have all studentaiatthis standard.

B. Timothy Dwight has consistently shown high achreeat in all testing areas on the Connecticut
Mastery Test over the past six years. The datgyaealfor this report ranges from 2006 — 2011.

In the area of mathematics, Timothy Dwight show&lsand consistent achievement.

In Grade 3, the percentage of students perforntiog above Goal has ranged from 83.6% (2009) to
95.2% (2008). When drilling down and looking cloagthis data, Timothy Dwight has a very high
number of students who achieve Level 5 or AdvanEedexample, our Goal or higher percentage for
2006 is 85.4%. But of that 85.4% of students, 50d9%hird graders scored in the Level 5 Advanced
range. This trend of high achievement is eviderr @i but one year, which was 2011 when 49.2% of
students made goal as compared to 42.4% scoringrisgd. The percentage of students scoring in the
Advanced range for Grade 3 mathematics hovers drb0#o.

In Grade 4, students at Timothy Dwight who scorearabove Goal ranged from 83.7% (2006) to 92.9%
(2010). In five out of the six years of reviewedajdimothy Dwight had more students achievinda t
Advanced level than any other level. In 2011, TimydDwight had 57.4% of its 4th graders scoringh@a t
Advanced range.

In Grade 5 over that same period of time, studahtsmothy Dwight who scored at or above Goal (Leve
4) ranged from 91.1% (2008) to 94.9% (2010). Indera as well, we see a high percentage of students
who are scoring not only at Goal but in the Levéldvanced range. In 2010, an impressive 71.2% of
students in Grade 5 scored in the Advanced randact, over the past six years in the area of
mathematics, there are more students scoring ihdhel 5 Advanced range than any other level of
achievement.

In the area of reading, Timothy Dwight also shovghlachievement over the same time period. In Grade
3, the percentage of students performing at or @l@nal ranges from 76.4% (2009) to 93.5% (2008).
The percentage of students exceeding the Goalteandiag the Advanced level ranges from 27.3% (
2009) to 52.7% ( 2006). The grade 4 students ase high overall achievement the percentage of
students performing at or above Goal ranges from2852006 and 2007) to 92.9% (2010). The
percentage of students exceeding the Goal andiatjehe Advanced level ranges from 26.8% (2010) to
48.1% ( 2011). And in Grade 5, the range is 80.2008) to 89.3% (2011). The percentage of students
exceeding the Goal and attaining Advanced levajearirom 26.8% (2011) to 45.8% (2010).

These consistently high scores across all subjeasacan be attributed to many factors in the Thigpot
Dwight community. Timothy Dwight has a very solidrly Intervention Program (EIP). Under strong
leadership and with an impressive support stadiGhiers at Timothy Dwight know that if they have

concerns about a student, our EIP team will helptervene and ensure that progress is monitored.



At Timothy Dwight, teachers and staff are also higtollaborative. Whether it is teachers acrossaalg
level or a specialist working with a particular dedevel, our staff works together to ensure altlshts’
needs are being met. Twice a month, grade levets wi¢h the principal and leadership team to discus
curriculum issues and talk about student achievénites at these meetings where curriculum is
monitored and instructional strategies are disais&side from these bi-weekly meetings with the
principal, teachers on the same grade level haleast one guaranteed planning period together each
week in which they can meet and plan. An outcomthisfweekly meeting is a “week at a glance”
calendar that is submitted to the Principal anccBpérea teachers. This “week at a glance” calenda
provides all support teachers with information alsassroom goals for the week and allows for their
work to be more aligned with grade level objectii@gery meeting held with grade level teachers,
support teachers, and the leadership team is colitibe and has the ultimate outcome of improving
student achievement.

2. Using Assessment Results:

At Timothy Dwight, we continually use assessmeatartalyze and improve student performance. In
Fairfield, an assessment calendar has been createdch grade level in which required assessnaeis
their due dates are clearly stated.

Our literacy assessment tools in Kindergarten thino@rade 2 include but are not limited to the
Development Reading Assessment 2, spelling invesgtoand writing samples for all students. These
assessments are administered 2 to 3 times eachPgearelected students where additional informaiso
required, Fairfield uses a Letter ID Assessmentaa@dncepts About Print Assessment. Across allegrad
levels, monitoring of student progress is not ledito the testing windows identified as it occurs
throughout the year.

In Grades 3-5 they include but are not limited® Development Reading Assessment 2 as well as the
Fountas & Pinnell Benchmark Reading Assessmenpeflisg inventory is administered twice a year in
Grade 3 and a Degrees of Reading Power (DRP) éngivthe fall. In addition, writing prompts are
administered three times a year.

The mathematics assessment tool utilized in Kiralteg though Grade 2 is the AIMSWEB assessment,
which is given three times a year. In grades 3ffyency test is given three times a year as wetha

Blue Ribbon test, which is also administered thiees a year. These assessments measure students'
performance against established district benchnalisare utilized as our universal screening
assessments.

All of the assessments listed above drive theuestin at Timothy Dwight. Assessments are given in
specific testing windows and entered into a cemtaghbase known as SCAD. This allows the principal
and administrative team to have quick and easysadoceassessment data. Data is reviewed during
planning times with grade levels when needed aswl dliring Student Achievement Team meetings. This
team is made up of the principal and teachers igtbole purpose being to review and analyze school
wide data to monitor student achievement. They mee¢ a month with an established agenda. As data
is reviewed, the team discusses student successedlas concerns that arise. The team looks for
patterns in the data and brings information bacyrade levels for further discussion. At timesdfic
support is provided to a grade level or a studelated to the team's findings.

Assessment results are also constantly being redeluring Early Intervention team meetings. Ittis a
this time that progress monitoring assessmentserewed. Specific plans for students are analyret
a determination is made to continue on the cupkzmt of intervention or to make changes if progiess
not being made. This team works closely togethe@n&ure student success.

Informing parents of Timothy Dwight's academic asfement is a very important aspect of our data
review. Every fall, the principal holds a CMT meefifor parents to share the most current CMT result
Along with the data itself, parents are given tppartunity to see all types of CMT problems alorithw
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the rubrics that are used for scoring. They arergihe chance to ask questions about the testama@ h
students performance on this standard instruméateseto daily instruction. Throughout the schyemdr,
the principal, classroom teachers, the Mathem&esource Teacher and the Language Arts Specialists
in the building will meet with parents to discusgy @uestions or concerns that they may have reggrdi
testing or student data.

Student progress and achievement are formally carioated to parents three times a year through our
report card. In addition, Fairfield has two forrpakent/teacher conferences, which are scheduled in
October and March of the school year. During tfeesderences, individual student's classroom
performance and assessment results are reviewghk #sm the formal conference dates, teachers at
Timothy Dwight meet with parents on an as-needeisbé is not uncommon to have informal
parent/teacher meetings throughout the year.

3. Sharing Lessons L earned:

Sharing successful strategies with other educatdfrge district and community has become a very
common event at Dwight. We frequently host gradel teachers from other schools to observe and
guestion our teachers on their instructional sgjiate Whether it is 1st grade teachers from ainggit
school observing a language art lesson dt grade team from another school reviewing our math
compacting model, teachers at Timothy Dwight wele@nd encourage visitors. Timothy Dwight also
welcomes visitors from Central Office to walk thgbuthe building and visit with students and teaslar
any time.

In particular, our math compacting model has drawch attention from teachers around the district.
This model of pre-assessing students for a paatiauiit and then grouping them according to their
specific needs has proven to be a very successfulictional strategy at Timothy Dwight.

Timothy Dwight has much to offer and teach aspiedgcators. Over the years, our principal has had
many administrative aspirants visiting Timothy Dinigand shadowing her for the day. In addition, ynan
of our teachers host student teachers in theisiams. Whether it's sharing our integrated liprar
media program or how we incorporate technologhendlassrooms, the Timothy Dwight staff always
gives back to the profession of teaching.

Using successful teaching strategies from thessttaoms at Timothy Dwight, many of our teachers als
lead professional development sessions in Fairfiglpics for professional development range from
differentiated instruction to leadingrirst Steps Matlprogram.

4. Engaging Familiesand Communities:

Timothy Dwight School's community prides itself oar open, timely, and accurate communication.
Every teacher maintains a web page to inform par@mbut curriculum as well as classroom activities.
Teachers update their web pages at least monthgyPTT.A. also maintains a web site to keep familie
up-to-date about school-wide activities. Every Mayndhe P.T.A. sends out an email blast highlightin
the events for the week. The principal of the s€lsommmunicates monthly through the web page and
holds parent informational coffees throughout tearyEach year, the staff and the principal invite
parents to attend meetings to discuss studentvahient and answer their questions. In additiohé¢o t
coffees, meetings, and web page communicatiorprineipal also maintains an open door policy. She
sets time aside each week to meet with parent§ ns¢gnbers, and students to address concerns,sgiscu
individual student achievement, and hear aboutiegcévents in classrooms.

The school community supports families in needwadlways strive to make our students aware of
different family structures and circumstances. heas willingly provide homebound tutoring for
students in need and have assisted several familiesnonetary support through challenging timege W
also have an identified sister school in BridgepGt that our community supports with uniform dsye
holiday gifts, school supplies, and winter coatexilons.

10



We house a magnet program for students with awisththe staff members who work in this program
continually offer assistance to these identifienifees. Team meetings are held monthly to review
progress and address any parent concerns. Stafbensrften visit homes to assist parents with
identified issues. We are a school community tiséérs to the needs of the greater community and
provides support whenever needed, hoping to teachtadents the value of having compassion for all
people.

We strive to include the greater community to shia@ur students’ learning. Our entire school sufpo
the Senior Citizen Center for Valentine’s Day bgdiag gifts, snacks, and warm greetings. The grade
five students also engage with the Senior Centeéngithe study of the 20th century. They intervitne
seniors at the center and then invite them to akfiast to share their research. Some of the seitipens
have maintained pen pal relationships with studeetspast their participation in this event. Catr
Office staff and community members are always wekat Timothy Dwight and are often found touring
the school and engaging with students about thamning. We all value opening our doors to thetgrea
community, because it is outside of our walls wreatditional facets of learning take place.

11



PART V - CURRICULUM AND INSTRUCTION 12CT3

1. Curriculum:

The curriculum at Timothy Dwight Elementary Scholasely mirrors the State of Connecticut
standards. Several curriculum documents are clyrentler review and will be adopted by the Board of
Education by the end of the 2011-2012 school yEaese new documents will align with the Common
Core Standards. Although the Common Core Standends not been totally adopted at Timothy Dwight
Elementary School, there are several componentsitbdeing implemented throughout classrooms.

Language arts instruction is based on a balariezddy model and implemented through a workshop
model. This model allows for all students to aceessling and writing tasks at their level. During
Reader’'s Workshop, students are encouraged tealelft books based on their “just right” level and
their interests from the classroom or school Ijpr&uring Writer's Workshop, students are encoudage
to select topics of their choosing to write abd&#ch of these workshop periods lasts for 60 minaites
day and is focused on engaging students in authesks and encouraging their love of reading and
writing.

Mathematics instruction is full of rigor and richcontent. It allows the learner to build on thgilor
knowledge and make new connections to each mattepbriStudents are actively involved in
discovering solutions and making conjectures. Tdwye meaningful problems, develop models, and are
challenged through thought-provoking questions. @athematics curriculum requires high expectations
and strong support for all students. Teachers gialed that mathematics makes more sense and és easi
to remember and to apply when students connecknewledge to existing knowledge in meaningful
ways. Each grade levels’ curriculum builds on therpyear’s skills and revisits skills already mersid
through the K- 5 continuum. The NCTM Standards wpjpglross all grades and are the backbone of our
Fairfield Public Schools Curriculum.

Science education at Timothy Dwight Elementarydatipromotes essential understanding of the natural
world and nurtures students’ ability to apply stifgmknowledge to make informed and logical

judgments about personal and societal issues. ¥ferfthe development and assessment of scientific
literacy in all students. In our teachers’ viewigsce literacy is a combination of understandingoma
science concepts and theories, using scientifeor@ag, and recognizing the complex interactionsragm
science technology and society. Our K-5 scienceatdum requires that students master all of the
Connecticut State Science Standards.

The social studies program provides students tviglknowledge skills, and attitude necessary to make
reasoned decisions as productive participantgdienaocratic nation and a culturally diverse
interconnected worldThe curriculum fosters an understanding of hasvghysical setting, economic and
political systems, cultural influences, and incezhmterdependence have impacted human history, as
well as how that history shapes our perceptiorminoent and emerging trends. Students are asked to
show their genuine understanding through the agipdic of knowledge, interpretation of information,
acknowledgement of multiple perspectives, displegropathy for others’ situations, and by making
connections to one’s own life and experiences.

There are many opportunities through our studdatsire at Timothy Dwight Elementary School where
they share their evidence of social studies unaledéng. In grade two, students study the Town of
Fairfield, the State of Connecticut and Washind2o@., which culminates in a parent presentatidedit
“A State Fair.” Grade four students study Colowiaierica and role play occupations they have
researched during Colonial Day. Grade five studergate immigration movies, which describe how they
would feel about coming to a new land. Social sts@ixtensively incorporates technology into each un
at every grade level. While walking through theaahyou will see posters created with software
programs, writing assignments, and research psogErnonstrating this integration.
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In addition to our core curriculum, students algpegience comprehensive specials curricula. Jiisde
not only learn the content being presented but #®y learn problem solving skills, teamwork, pate,
and perseverance. Students enjoy these areaseapobad to share their work with their homeroom
teachers and their families.

Foreign language instruction begins in grade 4amdinues in grade 5. This program is an introdycto
course that provides a basic foundation in Spanitha listening and speaking focus. Reading and
writing are introduced. The emphasis is on acqgibiasic vocabulary and language structures to begin
communicating in Spanish. Students are also expost@ geography and culture of Spanish speaking
countries.

The art program is diverse and encourages creatpeession. The program is designed to foster
creativity in order to bring “the artist” out in ery student. Students find their creative expogssi
through a variety of techniques and processesy $tuely various cultures from around the world in
order to understand what kind of art is being @@dh each country. Each spring, a student aw$so
held in the evening for families. Every student Agsece of art in the show and it is an extrenfiedyive
evening.

The music program is designed around the Natiotzldards. An active music-making approach to
music is used that includes the process of cregiegorming, and responding. As stated in the
curriculum “The study of music sets a foundationlifi@long participation in and appreciation of nys
and reinforces skills needed for many of life’sp@ssibilities.” All music classes incorporate moest)
singing, instrument playing, and reading and penfog from music notation. In addition to teaching
music skills, students learn literature from a efriof cultures and historical periods. Interditiogry
connections are made in all grades at differenttpdghroughout the year. Students are all affottled
opportunity to participate in musical performancdsindergarten, first, and second grade students
participate in a musical parent performance theltistes some of the skills they have been learning i
music class. Third grade students demonstratekithe they have been learning on the recorder, twhic
includes singing and instrument playing as patheir performance. Fourth and fifth grade students
perform with their orchestra or band instrumentaddition to their performances with the chorusesalv
times during the year.

The physical education program provides studerits aviich and rigorous curriculum designed to
promote wellness. It is differentiated to meetribeds of all learners. We have small group physical
education classes, adaptive physical educatioructgin, as well as general physical educationselas
for students twice a week. Students participatmits to develop their skills for a variety of sfgrThey
learn the importance of teamwork in the soccertldaly and basketball units. They express their
creativity in the creative movement unit and depeleir flexibility in gymnastics. Students alsare
about the importance of overall health and welln€ssversations about proper eating habits ang dail
fithess occur weekly with each group of studentgeylgain the confidence and skills required to
participate in lifelong physical activities. Ounysical education program also extends outside the
classroom. Students participate in special eveemtisprograms such as Jump Rope for Heart, walk-a-
thons, Fit Kids, which is a daily walking prograor students prior to the start of the day, and Thyo
Dwight's Field Day.

All curricula implemented at Timothy Dwight Elemany School are student centered and promotes
academic achievement as well as social resportgibilesponsive Classroom is the core value of our
social skills program. We begin each day with a oy Meeting, where the entire staff reinforces our
established All School Rules and assigns logicatequences to any infraction. We convene All School
Meetings each month and promote community respiifgithrough these meetings. We are a school
where the educational and social needs of our stadake precedence over all else.
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2. Reading/English:

Timothy Dwight Elementary School uses a balandeddcy approach to teaching reading and writing,
which provides all students with the opportunitydevelop their individual reading and writing sill

Each grade level has a literacy block, which inekithe reading and writing workshop, and word work
instruction. Teachers at Timothy Dwight implementell-planned, comprehensive literacy program that
demonstrates a gradual release of control, wheredponsibility is shifted from the teachers to the
students.

One way balanced literacy is implemented is thrahghReading and Writing Workshop Model. The
teacher begins the workshop by modeling the readnitqng strategy, which is the objective of the
lesson. This is where teachers will use an interacead aloud or model writing. Students then gega
practicing the strategy independently, with parner in small groups. The teacher monitors pragres
and provides guidance and re-teaching. Studentilegaled texts independently or write independgentl
for an extended period of time. During this tinfee teacher observes, confers, and records obsersati
of the reading/writing process. Anecdotal notesnfianferring or small group instruction are on¢hef
pieces that will guide the instruction for the lmsshe next day. At the culmination of the workshop
students are selected to share their work ancegtest with their peers.

Also included in our balanced literacy approachmrenics and word study. Month by Month Phonics is
used in grades K-5 to provide the most effectivenpds instruction that is planned, sequential, iexpl
and systematic.

Multiple reading assessments are used througheuwtaér to provide a comprehensive picture of each
student’s strengths and needed areas of improveifleese assessments are a combination of district-
wide teacher created and research-based assessByossefully analyzing the data from these
assessments, teachers are able to target speeii€ af need and identify specific goals for imgment
for each student. The data is also used withircldesroom to create both homogeneous and
heterogeneous partnerships and groups during thesivap model.

Through our Early Intervention Process, studengjss is monitored and data is analyzed. Studeats t
require additional support in reading or writing @rovided with early intervention. Identified stéunds
work with certified Language Arts Specialists. LiegeLiteracy Instruction, by Fountas and Pinnell or
Literacy Wings, published by Pioneer Books, prosgid&plicit and systematic reading instruction with
students that require additional support. Studesgness in this model is analyzed every six toteigh
weeks and based on this analysis, support contmustsidents are released from the interventionemnod

3. Mathematics:

Mathematics at Timothy Dwight Elementary Schoaié in content and full of rigor. It allows leamse

to build on their prior knowledge and make conr@wito each new mathematics concept. Students are
actively involved in discovering solutions and nrakiconjectures. They solve meaningful problems,
develop models, and are challenged through thopigivieking questions.

Students in the primary grades focus on numberesand place value and gain a strong understandiing o
number. Students in the intermediate grades thigit focus. In grade three, students move from
additive thinking to multiplicative thinking. Inrgde four, students move from multiplicative thimdkito
applying algebraic properties and computing withtidigit whole numbers. Finally, in grade five,
students learn to flexibly compute with multi-digithole numbers and to apply algebraic propertiesnwh
computing with fractional numbers.

As a part of the workshop model, students are akpdstify their thinking and provide evidence to
support their reasoning. Students have the oppoytindiscuss their solutions with a peer and shar
ideas and strategies. Students need to provetliirgking to each other. This enables students welde
an in their mathematics ability. Through this pgiestudents are able to grapple with a problenrmand
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struggle. Each student compares and investigateegies so as to determine the best strategyafir e
mathematical situation.

Students are assessed daily through group workndegendent work. Teachers keep anecdotal notes on
every child throughout weekly lessons. Primary gratidents work on mathematics with their

homeroom teacher, while intermediate grade studestgrouped based on their prior knowledge. Before
the introduction of a new concept, students arepaddently assessed and then grouped based on their
knowledge of the new concept. Students in eachpgaoe challenged and supported. Students who have a
strong understanding of the concept are stretchdekariched through open ended questions and
complex problems. Students who have a weak uradetistg of the mathematics concept are supported
through one-to-one instruction and/or small grawgiruction with support teachers.

Teachers at Timothy Dwight work in small groupsissess students’ needs and analyze data. Not only
are Connecticut Mastery Tests, Blue Ribbon, andstuab results examined to identify each student’s
strengths and weaknesses, but teacher observatidrenecdotal notes are reviewed and a plan is put
place for each student. Students are providedswipiport or enrichment based on the group’s disonssi
of all of the data.

The groups that the students work in are flexibte.each new concept, students are reassessed and
regrouped based on their prior knowledge. As tleigs of students change, so do the teachers. For
example, if Teacher A was teaching the least fawledge group for unit one, they would change
levels and teach the group with the most prior Kedge for unit 2. Regrouping enables students to
experience different teaching styles and experiéiféerent styles of student learning. Teachers ask
guestions of students to help provoke their thigkiQuestions such aswill this strategy work when
applied to a different problem? Can you explain haw got your answer? Can you compare your
strategy with someone else’s strategy and see viditiost efficient? Can you solve this problemaisin
another strategy? How do you know if your answeoisect?” These questions help students to validate
their thinking and solidify their number sense.

Teachers continually support and stretch the madkiemskills of the students at Timothy Dwight. Our
goal is to help students see the relationshipsdmtvimumbers and assist them in becoming confident
mathematics students.

4. Additional Curriculum Area:

The Timothy Dwight Elementary School library megiragram is integral to the academic success of our
students by building upon, strengthening, and ektenthe overall school curriculum. Following our
Library Information, Communications, and Technol@@yrriculum,Linking Learning with 2% Century
Skills, the program is flexibly scheduled and collab@el$i planned. It is taught in conjunction with
classroom teachers and other area specialistsrmation, communication, and technology skills are
delivered through a cross-curricular platform tiosters innovative and flexible thinking.

Beginning in kindergarten, students are introduoettie research process by asking questions, hacati
information to answer their questions, and shaitigy thinking on what they learned with an autihent
audience. Projects are collaboratively designegrbgle level teachers and the library media spsttal
be engaging experiences that meet individual ndddsy also empower the learners to be critical
thinkers and problem solvers, enthusiastic reag&itful researchers, effective collaborators atiee
communicators, and ethical users of informatioalif its forms.

Technology skills are embedded in library projeotky Student learning of these skills is facilithtey a
computer lab, located in the Library Media Cendsrwell as computers available throughout the dchoo
in other labs and classrooms. Timothy Dwight teaslare dedicated technology users who integsate it
use throughout the day and assist students in asivige-range of software and online programs that
support engagement in curricular work. To faciéithiternet access, the library media specialist has
created and maintains a large virtual library péitl by students, staff, and parents. Flexibleddirey of
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our library allows students easy access to ouuress with their entire class and as desired for
independent or small group work.

The Library Media Center continues to serve itditranal function of developing strong literacy ki
and the love of reading through the promotion démtary reading. Students are encouraged toassit
often as possible to take advantage of our cuemeditwide-ranging collection of fiction and non-fict
books. Students also have opportunities to siaiethoughts on books through blogs and to takeipa
the statewide Nutmeg reading program each year.

In conclusion, Timothy Dwight community members allestakeholders in our library media program. It
is a learning commons, where students and sta#rgaged in the joy of thinking and learning. Qoal

is to help our students to master academic comtbihe fostering the skills and passion necessary fo
them to become lifelong learners prepared for tiec2ntury.

5. Instructional M ethods:

The instructional methods employed at Timothy Dwifgitus on students being held responsible for thei
own learning. Teachers and support staff membeiktéde and guide students throughout their day to
maximize their learning opportunities. Every gréalesl implements a workshop model for instruction.
This model incorporates whole group instructionamroup instruction, and peer collaborative wag,
well as independent work.

In all academic areas, observers would see studemking together by solving academic problems,
sharing strategies about their work and thoughtgss with the class, working with a teacher toiabta
clarification, or independently completing task® idatter what academic area students are working in
observers would see students working in differeéetianaterials, which are determined by teachers who
continually review students’ performance againstriit and school-wide established benchmarks.

Every grade level class at Timothy Dwight is hegemeously created with students on all academic
levels. There are several established systemsae pph order to supplement and monitor progresalfor
students. The Early Intervention Process is a sy#tat allows teachers to ask a group of colleagues
review a student’s progress and have them shaas idencrease his/her performance. This groupsneet
monthly and, at times, will increase the supportafatudent and/or recommend a student’s entryainto
scientifically-based instructional program. Thegrams include: Leveled Literacy Instruction, Liteya
Wings, which supports students with reading corgseand Number Works, which is the researched-
based program for mathematics support. A studentigin the Early Intervention Process receivel/dai
classroom instruction coupled with the additiongd@ort. Students who are identified through thesbe
education process are also afforded the same arteons. However, several of our students with
Individual Education Plans also receive suppofionch Math and Wilson Reading.

Collaboration among reading, mathematics, anddysfeecialists, special education resource teachers,
para-professionals, and classroom teachers allowalfstudents’ needs to be met. The instructional
methods determined by the district are effectivglemented at Timothy Dwight because of the
willingness of all of these stakeholders to taletime to discuss students’ progress, plan colkthaly,
and work together as a team.

6. Professional Development:

Professional development at Timothy Dwight is aMitart of our success. The Fairfield Educational
Association teacher’s contract allows for a pratesal development opportunity each Tuesday aftamnoo
At these meetings, as well as four full days thieug the year, teachers are provided with training
related to a myriad of topics. Teachers are alswiged with funding if they wish to attend an odtsi
workshop or pursue an advanced degree.
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One such area where Timothy Dwight has spent afisignt amount of professional development time
relates to the tenets of Responsive Classroomguplyy. Responsive Classroom teaches the importance
of a social curriculum--how students learn, soitisdraction, social skills, knowing the students #meir
families, and working well with the other teachgrshe school. Teachers have embraced this phitgsop
through many professional development opportunidigeachers have completed a one day workshop
on Responsive Classroom and many teachers at Tyrbatight have also attended level 1 and level 2
training.

This year, the entire school community is studytimgbook, The Power of Our Words, by Paula Denton.
We are working to develop positive teacher languegevell as teaching students about self-control
through demonstration of positive words and toneodée. This can affect student learning and the
community atmosphere in both the classroom andigfimout the school.

Through professional development, teachers haededsned and embraced the idea of “logical
consequences”. Teachers provide students with apptes to learn from their mistakes through lagic
consequences for their actions. We have also daeelall School Rules, after a year of studying the
process and providing students, parents, andwitiffthe opportunity to participate in their fornaat.

All teachers at Timothy Dwight work collaborativedynd constantly reflect upon their own instruction.
They work to hone their own skills based on theauss of instruction. Teachers are open and honest
about instruction and are willing to try new initiees in order to improve upon instruction. Thiggeve
have focused on the implementation of instructisaahds. Instructional rounds are very differeotrir
supervision and evaluation. During rounds, admiaists and teachers visit classrooms and observe
instruction and student learning. The idea is @vatryone involved is working on their practice, ryeme
is knowledgeable about the common task of improvenaad everyone’s practice is subject to scrutiny,
critique, and improvement. Rounds provide the opyity for staff to improve upon an existing praeti
They help to build a common understanding of effedearning and teaching, to reduce variability, t
focus the work, to put educators in charge of thein learning, to provide data, to inform professio
development, and to accelerate the improvemera@randerway.

We all believe that we exist as a school commuioityone reason and that is to help students achieve
academic excellence. We believe that if we work laadh together collaboratively, we will accomplish
much more for our students than we would ever aptismindividually.

7. School Leadership:

The principal’s guiding quote is one from Kennetarighard which states: “The key to successful
leadership today is influence not authority.”

The principal’s philosophy of working shoulder-toesilder with staff, parents, and students creates a
collaborative, hard-working, and successful sclooohmunity. When the district rolls out a new irtitra
or curriculum, the principal studies the contenthaf initiative in order to be able to effectivalypport
teachers during its implementation. This past yib&r mathematics program for grades three throwgh f
was revised and new units of study were implemebgsed on the new philosophy of instruction. In
order for the principal to thoroughly understand tiew initiative as well as understand what level o
support teachers would require to successfully émgnt the new units of study, she taught a 12 week
mathematics unit in grade three. She worked cotlthe@ly with the grade level to create homework to
support the unit and met daily with her teachingrmex to support her instruction. When Level Lisraa
remedial reading program, was implemented, sheueght with a resource teacher and provided
remediation to kindergartners for 25 weeks. Theseaxamples are concrete evidence of how the
principal works closely with teachers to suppoeithvork.

Knowing individual student achievement and teachiestructional practices are core values of the
principal. In order to accomplish this, she visi@gssrooms daily, attends at least ninety perdeaady
Intervention Process and Planning Placement Meeting reviews every student’s report card prior to
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distribution. Her involvement in these activitidas her to deeply understand student progress and
teachers’ instructional practices and affords hanyropportunities to participate in discussionates to
improving teaching and learning.

The principal works closely with the Parent andcFeat Association in order to support classroom
instruction and effective communication. Each motite principal contributes to the P.T.A. newslette
provide families with news of school activitiese&s about how parents can effectively support their
students, results of school-wide academic perfoomaand to support their fundraising ideas. The
principal has an open door policy and regularly the@eéth parents about concerns, student achievement
or any topic that parents choose.

The culture and tone of Timothy Dwight Elementach&ol has been established as a welcoming,
exciting, and academically rigorous environmentearritie principal’s eight years of leadership. She
engages with all community members in a varietyway§s. She learns every student's name, dyes her hai
fun colors when students have met a reading clgilemishes each staff member and student a happy
birthday on their special day, leads all schooltmgs to celebrate students and achievements,dpves

the water slide at field day, and even allows dextitito become Principal of the Day. She suppbds t
P.T.A. by making sandwiches at the annual failsgalmbers at Bingo Night, and gets all of the heas
involved in supporting the P.T.A. fundraising eveertiot only does the principal love coming to work
each day, but she has also instilled that samméerl her students and staff.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: : Test: Connecticut Mastery Ti
Edition/Publication Year: CM® Publisher: Measurement Incorporated
2010-2011| 2009-201C | 2008-200¢ ' 2007-2008 2006-2007

Testing Month Mar Mar Mar Sep Sep
SCHOOL SCORES

Proficient, Goal, Advanced 93 94 96 100 100
Advanced 42 59 46 57 64
Number of students tested 59 51 55 62 52
Percent of total students tested 95 98 96 100 100
Number of students alternatively asse: 3 1 2 0 0
Percent of students alternatively assessed 5 2 4 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient, Goal, Advanced

Advanced

Number of students tested 2 1 1 0 0
2. African American Students

Proficient, Goal, Advanced

Advanced

Number of students tested 0 1 1 1 2
3. Hispanic or Latino Students

Proficient, Goal, Advanced

Advanced

Number of students tested 2 2 2 1 1
4. Special Education Students

Proficient, Goal, Advanced

Advanced

Number of students tested 6 3 6 3 3
5. English Language L ear ner Students

Proficient, Goal, Advanced

Advanced

Number of students tested 0 0 0 0 0
6. Asian

Proficient, Goal, Advanced

Advanced

Number of students tested 5 1 1 2 0
NOTES:

12CT3



STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: {Test: Connecticut Mastery T

Edition/Publication Year: CMT Publisher: Measurement Incorporated
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Mar
SCHOOL SCORES

Proficient, Goal, Advanced 95
Advanced 31
Number of students tested 59
Percent of total students tested 95

Number of students alternatively asse: 3
Percent of students alternatively assessed 5
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient, Goal, Advanced
Advanced

Number of students tested

2. African American Students
Proficient, Goal, Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient, Goal, Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient, Goal, Advanced
Advanced

Number of students tested

5. English Language L ear ner Students
Proficient, Goal, Advanced
Advanced

Number of students tested

6. Asian

Proficient, Goal, Advanced
Advanced

Number of students tested
NOTES:

12CT3

Mar

91
46

55
96

Sep

98
47
62
100

Sep

98

40

100
0
0

52
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: : Test: Connelicut Mastery Tes

Edition/Publication Year: CM® Publisher: Measurement Incorporated
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Mar Mar
SCHOOL SCORES

Proficient, Goal, Advanced 93 98
Advanced 57 51
Number of students tested 54 56
Percent of total students tested 96 97
Number of students alternatively asse: 2 2
Percent of students alternatively assessed 4 3

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient, Goal, Advanced
Advanced

Number of students tested

2. African American Students
Proficient, Goal, Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient, Goal, Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient, Goal, Advanced
Advanced

Number of students tested

5. English Language L ear ner Students
Proficient, Goal, Advanced
Advanced

Number of students tested

6. Asian

Proficient, Goal, Advanced
Advanced

Number of students tested
NOTES:

1 2

1 1

3 1

8 5

1 2
12CT3

Mar Sep Sep
97 98 96
53 57 50
61 56 56
100 100 100
0
0

1 0 1
1 3 1
1 2 0
2 5 4
2 0 0

21



STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: < Test: Connecticut Mastery T
Edition/Publication Year: CMT Publisher: Measurement Incorporated

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Sep Sep
SCHOOL SCORES

Proficient, Goal, Advanced 89 96 98 96 89
Advanced 48 27 41 43 41
Number of students tested 54 56 61 56 56
Percent of total students tested 96 97 100 100 100
Number ofstudents alternatively asses 2 2 0 0 0
Percent of students alternatively assessed 4 3 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient, Goal, Advanced

Advanced

Number of students tested 1 2 1 0 1
2. African American Students

Proficient, Goal, Advanced

Advanced

Number of students tested 1 1 1 3 1
3. Hispanic or Latino Students

Proficient, Goal, Advanced

Advanced

Number of students tested 3 1 1 2 0
4. Special Education Students

Proficient, Goal, Advanced

Advanced

Number of students tested 8 5 2 5 4
5. English Language L ear ner Students

Proficient, Goal, Advanced

Advanced

Number of students tested 0 0 0 0 0
6. Asian

Proficient, Goal, Advanced

Advanced

Number of students tested 1 2 2 0 0
NOTES:

12CT3
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STATE CRITERION-REFERENCED TESTS

Grade: ! Test: Connecticut Mastery Te
Edition/Publication Year: CMT Publisher: Measurement Incorporated

Subject: Mathematics

Testing Month Mar Mar Mar
SCHOOL SCORES

Proficient, Goal, Advanced 98 100 95
Advanced 64 71 55
Number of students tested 56 59 55
Percent of total students tested 97 97 98
Number of students alternatively asse: 2 2

Percent of students alternatively assessed 3 3

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient, Goal, Advanced
Advanced

Number of students tested

2. African American Students
Proficient, Goal, Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient, Goal, Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient, Goal, Advanced
Advanced

Number of students tested

5. English Language L ear ner Students

Proficient, Goal, Advanced
Advanced

Number of students tested
6. Asian

Proficient, Goal, Advanced
Advanced

Number of students tested
NOTES:

2 1 1

1 1 2

3 1 2

6 5 5

0 0 0

1 3 0
12CT3

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Sep Sep
98 96
68 49
56 51
100 100
0 0
0 0
1 1
1 2
0 1
4 3
0 0
0 1
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STATE CRITERION-REFERENCED TESTS

Grade: ! Test: Connecticut Mastery T
Edition/Publication Year: CM® Publisher: Measurement Incorporated

Subject: Reading

Testing Month Mar Mar Mar
SCHOOL SCORES

Proficient, Goal, Advanced 93 100 95
Advanced 27 46 29
Number of students tested 56 59 55
Percent of total students tested 97 97 98
Number of students alteatively assesst 2 2

Percent of students alternatively assessed 3 3

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient, Goal, Advanced
Advanced

Number of students tested

2. African American Students
Proficient, Goal, Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient, Goal, Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient, Goal, Advanced
Advanced

Number of students tested

5. English Language L ear ner Students

Proficient, Goal, Advanced
Advanced

Number of students tested
6. Asian

Proficient, Goal, Advanced
Advanced

Number of students tested
NOTES:

2 1 1

1 1 2

3 1 2

6 5 5

0 0 0

1 3 0
12CT3

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Sep Sep
89 92
45 29
56 51
100 100
0 0
0 0
1 1
1 2
0 1
4 3
0 0
0 1
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Testing Month
SCHOOL SCORES

Proficient, Goal, Advanced 94 97 96
Advanced 54 60 51
Number of students tested 169 166 171
Percent of total students tested 96 97 98
Number of students alternatively asse: 7 5

Percent of students alternatively assessed 4 2 2

SUBGROUP SCORES

Grade: Weighted Average

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient, Goal, Advanced
Advanced

Number of students tested

2. African American Students
Proficient, Goal, Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient, Goal, Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient, Goal, Advanced
Advanced

Number of students tested

5. English Language L ear ner Students

Proficient, Goal, Advanced
Advanced

Number of students tested
6.

Proficient, Goal, Advanced
Advanced

Number of students tested
NOTES:

5 4 3
2 3 4
8 4 5
80 84 69
29 15 7

20 13 13
0 0 0
7 6 3
12CT3

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

98 97
60 54
174 159
100 100
0 0
0 0
1 2
5 5
3 2
83 59
0 9
12 10
0 0
2 1
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Testing Month
SCHOOL SCORES

Proficient, Goal, Advanced 92 95 94
Advanced 35 38 38
Number of students tested 169 166 171
Percent of total students tested 96 97 98
Number of students alternatively asse: 7 5

Percent of students alternatively assessed 4 2 2

SUBGROUP SCORES

Grade: Weighted Average

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient, Goal, Advanced
Advanced

Number of students tested

2. African American Students
Proficient, Goal, Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient, Goal, Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient, Goal, Advanced
Advanced

Number of students tested

5. English Language L ear ner Students

Proficient, Goal, Advanced
Advanced

Number of students tested
6.

Proficient, Goal, Advanced
Advanced

Number of students tested
NOTES:

5 4 3
2 3 4
8 4 5
70 92 46
15 7 0
20 13 13
0 0 0
7 6 3
12CT3

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

94 92
45 36
174 159
100 100
0 0
0 0
1 2
5 5
3 2
58 20
0 0
12 10
0 0
2 1
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